Literacy theme 4 – Underperforming pupils*

Suggested continuing professional development (CPD) outline for a series of professional development meetings (PDMs)

Contents of these materials

· Introduction
· Underperforming pupils: Suggested activities for PDM 2 on pace and progression
· Underperforming pupils: Suggested activities for PDM 3 on strengthening pedagogy
Introduction

The materials provided in the Subject leader handbook are to support the implementation of the Primary Framework for literacy. However, you will need to select, tailor and adapt these materials to meet the specific needs of your children, staff and the context of your school.

It is not the intention that you adopt all of these materials as they are presented here. The aim is to provide materials that could contribute to your ongoing professional development programme over the next 12 to 24 months.

Decisions about the use of these materials will depend on your school’s development priorities in literacy, the strand selected from the Primary Framework and the profile of the identified focus children* (see appendix 1).

It is important to note that the development of subject knowledge may require additional sessions.

See the following support materials from the Subject leader handbook.

· ‘Suggested process and structure for professional development meetings’

· ‘Discussion prompts to support tailored professional development meetings’

· Inclusion paper for frameworks

 HYPERLINK "file:///C:\\Documents%20and%20Settings\\thompsond\\My%20Documents\\dvd%20folder\\Materials\\3.13%20Inclusion%20position%20paper%20for%20Frameworks%2005%20July%20DH%20amends.doc" \t "_parent" 
.
For a current list of Primary National Strategy guidance and materials see: http://www.standards.dfes.gov.uk/primary/publications/?view=listing&subject=inclusion
	Underperforming pupils

Suggested activities for pace and progression (PDM2)
	Suggested resources and references

	Objectives

· To identify factors that, if not addressed, could become potential barriers to learning for specific groups or individual children

· To ensure a shared understanding of the progression within a strand from the renewed Primary Framework and consider the implications for staff’s subject and curricular knowledge
· To shape a curriculum to meet the needs and interests of all children, ensuring high-quality inclusive learning and teaching
Potential of the renewed Primary Framework

Restate the key elements for effective implementation of the renewed Primary Framework:

· encouraging flexibility

· structuring learning

· raising expectations

· more effective use of assessment

· broadening and strengthening pedagogy.
Share key issues emerging from school self-evaluation or school improvement plans in relation to underperforming pupils for one of speaking and listening, reading or writing.
Identify a strand from the Primary Framework and look at the progression across year groups.

Activity

Consider the identified underperforming children.
· Where are the children now?

· Where should they be?

· What are the factors that, if not addressed, could become barriers to learning? How do you know?
Activity: Discussion

· Are these factors relevant to the whole school or year group, or class or individuals?

· What resources and materials are currently available to support staff in addressing the potential barriers related to the identified strand from the Primary Framework?

See the Subject leader handbook, ‘Discussion prompts to support tailored professional development meetings’.
Developing inclusive practice
Share three elements of inclusive teaching and the ‘wave’ model with staff and ensure shared understanding.

Everyday inclusive teaching






Three waves of support

Wave 1
The ‘wave’ model of intervention starts from the premise that ‘wave 1’ is the effective inclusion of all children in high-quality learning and teaching. This should be the starting point for any school reviewing their provision.

Stress the need for teaching that is ‘good or better’ to accelerate the progress of the children identified as underperforming pupils.

State that you will return to this when discussing pedagogy in subsequent professional development meetings.

Activity: Discussion
· What are the subject and curricular knowledge requirements to support the accelerated teaching and learning of the identified strand for underperforming pupils?
Make links to specific materials available to support staff and provide subject-specific input if required.

Wave 2 and 3 interventions

Activity

For your identified underperforming pupils, map appropriate wave 2 or wave 3 interventions for the term.

Consider:

· links with the progression and expectations within the identified strand from the Primary Framework

· accelerated progress of the underperforming pupils and the implications for time and resources

· tailoring of intervention resources to meet the specific needs of your underperforming pupils

· effective use of additional adults and resources

· integration of intervention materials into the whole curriculum and possible cross-curricular opportunities.

Discuss these points.

· What are the implications for your whole-class planning, teaching and assessment?

· What are the implications for whole-school, year group or class curriculum map and timetable?

· Are the underperforming pupils expected to meet or exceed national expectations? If so, how will you ensure that they make the necessary accelerated progress (as appropriate)?

Make links to specific materials available.

Assessment for learning

Refer to Excellence and enjoyment: learning and teaching in the primary years AfL unit.

Consider how assessment for learning is supported in the features of the renewed Framework.

· Assessment for learning opportunities are explicit within the planning exemplification.

· Progression is expressed in core strands and across the strands by year group and is more easily accessed.
Activity

In relation to your underperforming pupils, discuss how ongoing assessment is currently used.

· How often do you assess progress of underperforming pupils in literacy?

· What tools or processes do you use to review, plan and teach the underperforming pupils?

· How are children, parents, carers and families involved? How do they influence your planning and teaching?

· Who do you share assessment information with? How is assessment information shared among staff, governors and other relevant stakeholders? Do they inform school priorities?

Reflect on the learning sequence: review > explicit teaching > practice > application > review.

Introduce the Subject leader handbook, ‘Tools to support leadership management’, ‘Tracking pupil progress: case study tools and materials’.

Discuss the role pupil-tracking grids can play:
· in raising awareness of age-related expectations

· in tracking individual pupil progress

· in identifying pupils who are not making expected progress towards age-related expectations or to meet age-related expectations, or who exceed age-related expectations.
· to map appropriate wave 2 and 3 interventions.

It is the task of the senior leadership team to ensure that all staff are aware of current school procedures for assessment and reporting to parents or carers and other stake-holders for the identified underperforming pupils.
Next steps

· Staff identify personal actions and further CPD requirements.

· Senior leadership coordinate monitoring and evaluation arrangements.
	Leading on inclusion materials
(DfES 1183-2005G)
Excellence and enjoyment: learning and teaching in the primary years
(DfES 0520-2004G)

Learning and teaching for children with special educational needs in the primary school
(DfES 0321/2004G)

National Curriculum Inclusion Statement

Online school self-evaluation toolkits – minority ethnic achievement and intervention www.supportingselfevaluation.org.uk
Curriculum guidance for the foundation stage
(QCA/00/587)

‘Tracking pupil progress grids’ from the Subject leader handbook
Wave 2 PNS interventions: ELS, ALS, Year 3 Intervention, FLS, Year 6 Booster

PNS Learning and teaching for dyslexic children
(DfES 1184-2005CDI)

Learning and teaching for bilingual pupils in the primary years: introductory guide
(DfES 0013-2006PCK-EN) 

Ethnicity and education: the evidence on minority ethnic pupils aged 5–16
(DfES 0208-2006DOM-EN)

Aiming high: meeting the needs of newly arrived learners of EAL (DfES 1381-2005)

A language in common: assessing English as an additional language
(QCA 2000)

Marking progress: training materials for assessing English as an additional language
(DfES 0196-2005)


	Underperforming pupils

Suggested activities strengthening pedagogy (PDM3)
	Suggested resources and references

	See the Subject leader handbook, ‘Pedagogy underpinning the renewed Primary Framework’.

Objectives

· To identify strategies and materials to support the identified underperforming pupils’ achievement in relation to one of:

· speaking and listening

· reading

· writing

· To shape a curriculum to meet the needs and interests of all children, ensuring high-quality inclusive learning and teaching
Draw on relevant materials to support the teaching and learning of underperforming pupils.

Developing inclusive practice

Make the following points.
· High-quality teaching and personalised learning come from an inclusive approach to classroom practice, where the needs and achievements of all children, whatever their starting points, are taken into account.

· The ‘wave’ model of intervention starts from the premise that ‘wave 1’ is the effective inclusion of all children in high-quality learning and teaching. This should be the starting point for any school reviewing their provision.

· High expectations of children and the progress they will make are always appropriate, as is an expectation that every young person’s needs will be assessed and their talents developed through appropriate and diverse teaching strategies.

Inclusive teaching ensures quality provision for all children, not just those with identified needs. In an inclusive classroom:
· Teachers and practitioners have high expectations of all children; they are clear about the age-related expectations but also about the individual needs and differences of children in their class.

· Children are clear about what they are learning and need to learn in order to make progress; learning objectives and success criteria are always made explicit, as are links within and between subject areas.

· Assessment involves all the adults in the classroom and the children themselves; it is based on observation, questioning, listening and reflective responses. Summative assessment is used formatively.

· Planning takes account of a range of learning and teaching styles and offers variety and choice in method and experience for children.

· The reason and purpose of different access strategies are shared with both the children and other adults working in the classroom.

Re-emphasise how the renewed Primary Framework enables teachers and practitioners more easily to see the big picture of progression rather than a collection of objectives. Stress the opportunities that the renewed Primary Framework offers to support the accelerated progress of your identified underperforming pupils.

Discuss with colleagues the identified strand within speaking and listening, reading or writing for further development to improve progression and accelerate the progress of identified underperforming pupils.

Stress the importance of high-quality inclusive ‘quality first’ teaching and the need for teaching that is ‘good or better’ to accelerate the progress of underperforming pupils.
Designing learning opportunities

Remind staff of the three elements of inclusive teaching.
Activity

Discuss the diagram ‘Everyday inclusive teaching’.

Show a video clip or sequence, related to the identified strand from the renewed Primary Framework, illustrating high-quality inclusive teaching.
Use the elements of inclusive practice as prompts for teachers to consider while watching the video.

· What are the implications for your school/year group or classroom practice, related to the accelerated progress of identified underperforming pupils?
Activity

Annotate existing or exemplified planning from the renewed Primary Framework, using the three elements of inclusive practice as prompts to support the achievement of the underperforming pupils.

Possible literacy subject-specific activities

Speaking and listening

In speaking and listening, all learners need:

· an understanding of purpose and audience

· the opportunity to activate prior knowledge of the topic or to make connections with something familiar

· to hear, from other, more fluent speakers, the language they will be expected to use

· to have language modelled for them

· time to process and mentally rehearse their own speech for extended contributions

· to have their contributions scaffolded with, for example, talk frames, graphic organisers or communication aids

· opportunities to listen to each other, share ideas and consider alternatives; to build on their own and others’ ideas to develop coherent thinking; to express their views fully; and to help each other to reach common understandings.
Activity

Use an exemplified unit of work from the renewed Primary Framework and track through the teaching sequence, highlighting the critical place of speaking and listening throughout the unit of work. Consider and annotate access strategies to ensure the underperforming pupils achieve well, based on the barriers identified in previous sessions.

Reading

Activity

Discuss the recommendations from the Rose report on early reading and the implications for the teaching of phonics for the identified underperforming pupils.

See the Subject leader handbook, ‘Review recommendations’ and ‘Implementing the renewed Primary Framework 2. Progression and pedagogy: communication, language and literacy’.

Activity

Talk staff through ‘the simple view of reading’, as exemplified in appendix 1 of the Rose report, clarifying for them the two components of early reading.
Activity

Work through the PowerPoint presentation, ‘The simple view of reading’, and relevant papers from the Subject leader handbook.
Consider the implications for the teaching of reading for the identified underperforming pupils.

Writing

See the Subject leader handbook, ‘Implementing the renewed Primary Framework 2. Progression and pedagogy: improving writing’.

Activity

Introduce the writing sequence exemplified in units from the renewed Primary Framework, underlining the critical place of planned opportunities for speaking and listening in writing.

Annotate existing or exemplified planning from the renewed Primary Framework, using the three elements of inclusive practice as prompts.

Next steps

· Staff identify personal actions and further CPD requirements.

· Senior leadership share monitoring and evaluation arrangements.
	Leading on inclusion materials
(DfES 1183-2005 G)

Excellence and enjoyment: learning and teaching in the primary years CPD materials (DfES 0519- 2004)

Learning and teaching for children with special educational needs in the primary years
(DfES 0302/2004G)

Curriculum guidance for the foundation stage (QCA/00/587)

QCA/PNS Speaking, listening and learning: working with children in Key Stages 1 and 2 (DfES 0163-2004)

Speaking, listening and learning for children with special educational needs
(DfES 1187-2005, 1231-2005 and 1235-2005)

Social and emotional aspects of learning curriculum materials
(DfES 0110-2005G)

UKLA/PNS Boys’ writing fliers
(DfES 1170-2005G)

Developing early writing
(DfES 0055/2001)

Grammar for writing (DfES 0107/2000)

Learning and teaching for bilingual pupils in the primary years
(DfES 0013-2006PCK-EN)

PNS Learning and teaching for dyslexic children
(DfES 1184-2005CDI)

Using curricular targets in Year 2
(DfES 1021-2004 and DfES 1023-2004) and Year 6 (DfES 1022-2004 and DfES 1024-2004)

Strengthening teaching and learning through the use of curricular targets (ISP)
(DfES 0186-2006DVD)

Gifted & Talented materials

Rose report materials in the Subject leader handbook
ELS, ALS, Year 3 LS, FLS Year 6 Booster units

ICT/IWB resources and materials


Everyday inclusive teaching






Three waves of support

Appendix 1

*Underperforming pupils

Ofsted has identified the following ‘groups’ that might be at risk in Evaluating educational inclusion (HMI 235).
· Girls and boys

· Minority ethnic and faith groups

· Travellers, asylum seekers and refugees

· Pupils who need support to learn English as an additional language (EAL)

· Pupils with special educational needs (SEN)

· Gifted and talented pupils

· Children looked after by the local authority

· Other children such as sick children, young carers, those children from families under stress; pregnant schoolgirls and teenage mothers, and pupils who are at risk of disaffection and exclusion.

Leading on Inclusion school self-evaluation –
section 1 (DfES 1183-2005G) p.14
It is important to note, when planning appropriate provision, that a group is a broad indicator but there will be individual differences within the group. The individual may also be part of several different groups, for example a boy from a minority background who is in the care of the LA.
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