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IMPLEMENTING GUIDED READING

Planning and teaching guided reading is challenging but it is an extremely effective approach to teaching reading and a crucial component of a reading programme. In schools where guided reading is securely embedded, teachers see the benefits and rewards. These include:

· Children making progress in reading 

· Children are motivated to read and discuss texts

· Rewarding teaching sessions, during which children are very focused on learning 

· Other children learn to work independently of the teacher, and other adults support 

· Effective differentiation, including challenge for the more able children 

· Children have the opportunity to read, enjoy and analyse a range of texts. This often builds on work in other curriculum areas

It is the responsibility of the co-ordinator to:

· Monitor the implementation and effectiveness of guided reading 

· Track progress in all classes

· Ensure resources are available to teach guided reading 

· Plan and oversee training and support for teachers as necessary

How effective is guided reading in your school? 

	Some common issues: 
	School evaluation 

1 = n/a

3 = some concerns 

5 = serious issue 
	Possible action 

	· Some good practice but not consistently and rigorously taught in all classes
	
	

	· Some teachers do not read the texts in advance of the sessions and miss learning opportunities 
	
	

	· Some children are not able to work independently so the teaching of guided reading is regularly disturbed 
	
	

	· Children are taught regularly but are not making progress
	
	

	· The level of the text is too easy or difficult
	
	

	· The children in the group are all at different levels 
	
	

	· There are insufficient sets of texts at the early levels and limited shorter texts at the higher levels which can be read in a guided reading session 
	
	


Suggested monitoring activities

	Purpose 
	Activity
	Procedure
	Resources

	To check guided reading is timetabled in all classes and sessions are planned for all groups 
	Collect in timetables if taught outside literacy hour or plans if taught in literacy sessions.
	· Notify staff of monitoring activity and purpose 

· Collect in timetables or plans 

· Key questions: is it timetable in all classes? Are all groups catered for?

· Individual feedback to teachers with clear expectations of school practice
	None 

	To ensure guided reading is implemented 
	Informal observations 
	· Share purpose and timeframe with teachers

· Organise release time

· Visit each class and check guided reading is actually as timetabled

· Individual feedback to teachers with clear expectations of school practice
	

	To ensure guided reading groups, targets and assessments are in place 
	Monitor guided reading records 
	· Share purpose and monitoring activity with staff

· Review guided reading records

· Identify key areas for development 

· Plan staff training as appropriate
	Monitoring Guided Reading Record sheet (appendix a)

	To monitor the quality of guided reading teaching 
	Lesson observations
	· Identify teachers to observe (e.g. KS, random, teachers requiring support, new teachers)

· Book observations and share criteria

· Observe lessons using the agreed criteria

· Feedback to teachers and agree action points (this could include: peer observations and planning support)
	Observing guided reading (appendix b)

	To ensure appropriate resources are available to teach guided reading 
	Auditing guided reading resources 
	· Teachers complete questionnaire 

· Analyse results of questionnaire

· Audit guided reading resources (check that you have: at least 20 sets per form entry of the early levels – pink, red, yellow; shorter texts for guided reading at level 2+)
	Staff questionnaire 

Audit of guided reading resources (appendices c&d)


Recommended Resources

	Resources 
	Strengths 
	Pitfalls 
	Contact details 

	Book Bands for Guided Reading 
	Description of each level; extensive lists  of texts at each level 

Information about guided reading 
	None 
	Institute of Education 

20 Bedford Way

London WC1H OAL

www.ioe.uk
Tel: 0207 612 6050

	Bridging Bands for Guided Reading
	Sample guided reading sessions 

More information and guidance about level 2 and 3 texts and readers
	
	Institute of Education 

20 Bedford Way

London WC1H OAL

www.ioe.uk
Tel: 0207 612 6050

	Guided Reading at KS2
	Sample lessons 

Booklists

Detailed information about texts 
	Need texts to use lesson plans

Targets may not match the needs of the group
	Institute of Education 

20 Bedford Way

London WC1H OAL

www.ioe.uk
Tel: 0207 612 6050

	PM Benchmark kit
	Levelled texts and assessment sheets, including comprehension questions.

Accurate and detailed assessment of reading
	Only one sample text at each level – need to purchase second edition to get second samples 

Cost - £90
	Available from Sheels Education 

Tel: 0208 351 0974 

	Choosing Texts for the NLS
	List of recommended books for shared reading organised into text types 
	Booklists will date 
	Centre for Literacy in Primary Education

Webber St, London, SE1 8QW

Tel: 020 7401 3382

	Rigby Navigator and Navigator Max 
	Short stories for KS2 (average attaining and low attaining groups). 

Linked to text types for each term and key reading objectives. 

One page lesson plans and additional info for teachers. 

3 fiction and 3 non-fiction texts per term. 
	Targets may not match the needs of the group 

Too much content in some plans.
	Rigby (Heinemann and Ginn) 

Hackney Rep: 

Julie Lennon 

Tel: 0208 449 6655

	Rigby star and Star Quest
	Guided reading texts levelled according to book bands.

Teacher copy includes key questions and prompts. 
	Targets may not match the needs of the group 


	Rigby (Heinemann and Ginn) 

Hackney Rep: 

Julie Lennon 

Tel: 0208 449 6655

	PM
	Affordable low level reading books. 

Levelled according to Book bands. 

Some texts use photographs. 
	Some low level texts have a lot of text. 
	Available from Sheels Education 

Tel: 0208 351 0974



	National Geographic
	Excellent presentation. 

Low-level non-fiction texts. 

Interesting content. 
	
	Rigby (Heinemann and Ginn) 

Hackney Rep: 

Julie Lennon 

Tel: 0208 449 6655

	First Stories 
	Quality early level texts with photographs and repetitive, accessible text. 

Manual offers additional support and follow-up activities. 
	Texts are levelled according to book bands but this information is only available in the manual (not on the texts)
	Horwitz Gardner 

168a High Street

Egham Surray 

TW20 9HP

Tel: 01784 477 470

	Alpha Kids 
	Quality texts for early guided reading; carefully selected vocabulary and topics.  Levelled according to book bands. 
	
	Horwitz Gardner 

168a High Street

Egham Surray 

TW20 9HP

Tel: 01784 477 470


	Pelican 
	Guidance for teachers. 

Quality non-fiction. 

Series for low attaining readers. 
	Some weak fiction texts 
	Longman 

Pearson Education Ltd

Edinburgh Gate

Essex CM20 2JE

	Rocket
	Levelled independent reading scheme. 

Key questions recorded for parents/carers. 

Additional guidance for parents/carers 
	Texts may be quite challenging as from the same level as the children’s guided reading level. 
	Rigby (Heinemann and Ginn) 

Hackney Rep: 

Julie Lennon 

Tel: 0208 449 6655

	ICT in the Literacy Hour: Independent Work and Guided Reading 
	Resource lists

Video examples of good practice. 
	Video examples will only be relevant if schools have the appropriate equipment. 
	DfES Publications: 0845 60 222 60 

Ref: DfES 0015/2003 

	Videos of guided reading lessons for training 

· Go Karts – pink

· Lizards tail – red

· A book for Jack – yellow

· Frog and toad – green

· A firework makers daughter – level 3

· ALS supported reading (TA) and guided reading (CT)

· Y3 guided reading 
	Available to borrow from the Literacy Team 




Tracking and assessment
PM Benchmark – running records 

We recommend that you use this kit to assess children’s reading levels, and to analyse what they can and can’t do as readers. 

Teachers will then need to group the children and set group targets. 

The Hackney Guided Reading Targets will support teachers with target setting (appendix e). 

In addition, you can use:

· Guided reading records – this is your formative assessment 


(appendix f)

· QCA  SATs and optional SATs  levels and the analysis sheets which give you details of which assessment areas were strengths and weaknesses. 

· Tracking sheets 

· Foundation stage profile 

Supporting teachers – training sessions

Once you have completed monitoring activities, you will be aware of what support teachers need. Below are some possible staff meetings/ training sessions which you could complete with staff. You may need additional support from a consultant or Lead English Co-ordinator to complete these sessions. 

Book characteristics and levelling 

1. Select sets of books from the book room which represent fiction and non-fiction, from a range of levels

2. Give teachers a copy of a pink level text. Talk through the text and reader characteristics. Repeat with a yellow, orange, level 2, 3 and 4. 

4. Give teachers two texts to level. 

5. Look at two texts from the same level, which make different demands on the reader (e.g. non-fiction verses fiction; a lot of text which is repetitive as compared to a text with limited but challenging text). Discuss the challenges of these texts.

Resources:

Copies of your school’s levelling system for all teachers (show links between colours and NC levels) 

Text and reader characteristics (appendix g)

Level descriptors (appendix h)

Foundation stage profile scales for reading (appendix i)

Range of guided reading texts

Book Bands

Planning guided reading, including support with target setting

1. English Co-ordinator (EC) shares the range of reading levels in their class, groupings and matching groups to book band/NC levels. This could be shown visually on a tracking sheet so that teachers can see which children are on track in the class in relation to the expected NC levels. 

2. Teachers review groups with a colleague.

3. EC describes one group (strengths and weaknesses of readers) and demonstrates which targets they selected. (Max. of three targets – one text level – one may relate to non-fiction).

4. Teachers set group targets for one group in pairs. 

5. EC talks through the plan for one session (which text and why? And the components of the lesson: introduction, strategy check, independent reading and review)

6. EC gives teachers a copy of a red level text and two targets and asks teachers to plan as a guided session. Stress that the introduction needs to tell the children what the text is about and they need an opportunity to go through the text in detail, practising sentence structures and new vocabulary. 

7. Share plans – discuss how a session would vary with more able readers (less detailed introduction; different focus on the strategy check, e.g. applying spelling strategies to read new words; inferring meaning of words/ phrases; more detailed and open discussion during the review session). 

8. Observe ‘go-Karts’ video (pink level) 

9. Discuss the lesson structure, group targets and the text selection. 

Resources: 

List of groups for guided reading (English Co-ordinator’s class)

Guided reading proforma with targets and blank (appendix f)

Red level text (1 between 2)

Go-Karts video (loan from Literacy Team)

Book band levels matched to reading ages and NC levels (appendix j)

Planning an additional Reading Session

1. Ask teachers to discuss in pairs the purpose of an additional reading session. Take feedback from the teachers and ensure everyone is committed to timetabling an additional reading session, during which children are engaged in a range of reading activities and the teacher teaches guided reading. Key points to share: children will make rapid progress in reading; teacher has a dedicated time to teach guided reading (undisturbed); children have the opportunity to read (applying reading strategies, reading for meaning, reading a range of texts, developing a love of reading). 

2. Recap on the principle that children need a balanced reading programme which includes: reading to children, reading with children and independent reading. Remind teachers that guided reading is a crucial component of a reading programme – it is the time when the children practice reading and we guide them (appendix m)

3. Ask teachers to discuss the features of effective independent reading activities (purposeful and engaging; involve children reading a range of texts; children read texts at an independent reading level; is achievable independent of an adult)

4. Ask teachers to work in pairs and to identify four reading activities which could be used during an additional reading session. List these and discuss whether they are appropriate for both key stages. 

5. Share the list of activities from the handout ‘Planning an additional reading session’ (appendix k) and ideas for ‘reading journals’ (appendix n)

6. Share the list of generic follow-up activities which will help teachers to think plan for a range of follow-up tasks which focus on reading and are easy to plan and organise (appendix nn)

7. Ask teachers to share current practice in relation to organising independent reading activities (timetabling; teaching chn routines and activities; encouraging independence). 

8. Share the suggested timetable in the handout ‘Planning an additional reading session’ (appendix k) and the example of a visual timetable for R and KS1 (appendix l). 

9. Agree school practice in relation to the time and length of the reading session and the organisation. Ask teachers to set action points and share any planned monitoring of the additional reading session. 

Resources: 

Key principles of guided reading (appendix m)

Reading Journals (appendix n)

Possible follow-up tasks 

Planning an additional reading session (pages 15 & 16)

Example of a visual timetable (appendix l)

Possible independent reading activities (appendix y)

Reading strategies and prompts

1. Brainstorm a list of the skills needed to read 

2. Activity – read a sentence with a nonsense word (e.g. the Bregnock ran after the other dogs). Ask the teachers to share what strategies they used to read and understand the word. List these strategies and relate them to the searchlights (appendix o). Stress that children need to use all reading searchlights to read independently – and the most important searchlight is always ‘context/meaning’. We need to be teaching children to check all searchlights when reading: does that make sense? Does that look right? Does that sound right? 

3. Activity - Sunny’s reading lesson (appendix p)

Explain that our job during guided reading is to observe what the children do as readers (i.e. what they do when they come to an unknown word and which searchlights they use and don’t use) and to prompt them to self-correct errors. Ask them to complete the activity ‘Sunny’s reading lesson’ to identify what searchlights Sunny has used on each page and to decide which prompts they would use to help Sunny to correct each error. 

4. Share prompts. Stress that it is important that teachers wait before prompting children, in order to give them time to think. Teachers need to remind children to re-read the sentence if they have made a mistake or are unsure. It is also important to ask children to check their reading when they have read it correctly so that they get used to checking all searchlights as they read we should also praise children for ‘trying’, even if they do get it wrong. 

5. Remind teachers of the ‘strategy check’ which forms part of every guided reading session. Stress that this is the time that we remind children of the strategies that will help them to read  independently. Ask teachers to brainstorm possible activities which could be used during strategy checks with early and more fluent readers. 

6. Share the teachers’ ideas and then look at the list of strategies and possible activities for ‘strategy checks’ in appendix q ‘what should I teach during a strategy check?’ 

7. Watch the introduction and strategy check of a guided reading session. 

Resources: 

Searchlights (in guided reading flyer) appendix o

Sunny’s reading lesson – appendix p

What should I teach during a strategy check? – appendix q

Teacher Questioning – developing quality discussion 

1. Activity: ask teachers to read a section of text or poem. Then model poor teaching during which you ask teachers to answer questions without any talking time or thinking time. Ask the teachers to reflect on how it felt to put on the spot and asked to answer questions without any time to talk or think. 

2. Thinking time and talking time. Now ask a further question, but this time give teachers time to talk in pairs. Take feedback from different pairs. Reflect on this experience and the quality of the discussion. Stress that it is crucial to give children time to talk and think about texts/ questions and that this will be a teaching strategy which you use in all subjects and during guided reading. 

3. Open and closed questions. Ask teachers to think of 2 open and 2 closed questions about the poem/text used in the first activity. Share some examples. Stress that closed questions are very useful during guided reading as they give children information about the text prior to reading and check that they have comprehended the text. However it is important that we don’t overuse closed questions.  Discuss the value of open questions and stress that open questions develop higher order reading and thinking skills.  

4. Introduce the QCA reading assessment areas and question starters (appendix q), which are used to assess reading at all Key Stages. The first area is the use of reading strategies, which is not assessed in the SATs tests. Stress that it is important during guided and shared reading to ask questions from the different areas as children are expected to answer questions from all categories. Explain that the majority of questions are from areas 2 and 3 (basic retrieval and inference). 

5. Ask teachers to devise a question from each area, using the sentence starters, based on the text used in the first activity. Share examples of questions and check teachers are clear about the demands of each question, in relation to the assessment areas. 

6. Show examples of questions from each category, based on Rosie’s Walk (appendix r). Stress that we should be asking children a range of questions from Nursery onwards.

7. Follow-up questions: explain that often children will give short answers and will not extend their responses without prompting. Stress that teachers and other children in the group need to ask follow-up questions or to prompt children to say more. Give an example of a very short response to one of the questions from Rosie’s Walk (appendix r). Ask teachers to brainstorm possible questions and prompts which will encourage the children to say more. Give teachers a copy of the handout ‘Developing Quality Discussion’ (appendix s). 

8. Ask teachers to set at least one action point as a result of the meeting. Share these and identify any school-wide actions. 

Resources: 

Text to use with teachers (poem, extract from text or short story) - devise some examples of closed and open questions based on this text 

QCA Reading Assessment Areas and question starters – appendix r

Examples of questions based on Rosie’s Walk – appendix rr

Developing Quality Discussion – appendix s 

Introducing Guided Reading 

1. Recap on the purpose of guided reading (key principles of guided reading – appendix m) and share school expectations in relation to teaching guided reading as part of the reading curriculum. 

2. Review the lesson structure and the purpose of each component (the guided reading lesson – early readers and more fluent readers – appendices w & x)

3. Observe a lesson and ask teachers to think about what the teacher is doing in each component of the lesson (the level of this lesson will depend on the audience – co-ordinators may decide to show two sessions at different levels). 

4. Talk through the ‘Steps for Establishing Guided Reading’ – appendix v. 

5. Ask teachers to review these steps in pairs and to discuss where they are up to – what is going well and what areas they still need to develop. Take feedback and identify further staff training needs. 

Resources: 

Key principles of guided reading – appendix m

The Guided Reading Lesson – early readers – appendix w

The Guided Reading Lesson – more fluent readers – appendix x

Video/s of lessons – loan from the literacy team 

Steps for Establishing Guided Reading – appendix v

Planning an Additional Reading Session  

Aims of a reading session:

· To teach guided reading to differentiated groups

· To allow children the opportunity to apply reading strategies independently while reading a range of texts 

· To raise the profile of reading and to promote an enthusiasm and love of reading 

Suggested time table 

· 15 to 20 minutes per day

· Carousel of reading activities

· Children could be grouped by attainment or in mixed attainment groups. They will also benefit from reading and working with a partner. 

Exemplar timetable – a selection of independent activities would be specified for each term.

	Groups 
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	1
	Guided reading 
	Follow-up task from guided reading 
	Independent reading activities 
	Independent reading activities
	Free choice

	2
	Free choice
	Guided reading
	Follow-up task from guided reading
	Independent reading activities
	Independent reading activities

	3
	Independent reading activities
	Free choice
	Guided reading
	Follow-up task from guided reading
	Independent reading activities

	4
	Independent reading activities
	Independent reading activities
	Free choice 
	Guided reading
	Follow-up task from guided reading

	5
	Follow-up task from guided reading
	Independent reading activities
	Independent reading activities
	Free choice
	Guided reading


Suggested independent reading activities 

	KS1
	KS2 

	Big books

Library corner

Topic books

Poem cards

Children could read to a partner, independently, to a puppet or cuddly toy.

Alphabet and phonics games and puzzles

Listening to taped stories

Writing table: names, lists, key words, favourite food, family members, days of the week, links to topic or text for the week; book making (e.g. I like… or I am …)

OHTs of poems and stories 

Sequencing stories/ poems

Speech bubbles (laminated and children write speech)

Illustrations from known texts (laminated and children write text)

ICT – reading and writing activities 

Bingo; snap; picture/letter match

Magnetic letters

Whiteboards / chalk boards 


	Paired reading 

Reading big books

ICT – research; reading activities 

Reading journal (appendix n)

Book making / writing activity based on a text read 

Big books

Topic books

Group discussion activity

Drama activity 

Library corner

Listening area

Big books 

Poetry cards

Buddy reading with younger children 

Comics/ newspapers / magazines

Reading playscripts

Pre-reading or preparation sessions (reading a section of a guided text; working with a TA/teacher as preparation for shared reading)


A limited number of activities should be introduced at one time. 

Children will need to be taught how to use the reading activities and to follow the timetable. The first week of each term could be used to teach this. Children will need ongoing praise and reminders about how to read and work independently. 

We suggest that you take photos of the different activities and use these on your timetable as a visual prompt. 

Appendices 

a. Monitoring guided reading group assessment sheets  

b. Observing guided reading (proforma to be used by teachers when they observe guided reading and by English Co-ordinators)

c. Staff questionnaire 

d. Audit of guided reading resources

e. Guided reading targets (W – level 4)

f. Guided reading record sheet (blank and with notes)

g. Book levels and book characteristics 

h. Level descriptors for reading 

i. Foundation stage profile scales for reading 

j. Book band levels matched to reading ages and NC levels

k. Concepts about print  

l. Visual timetable for R and KS1 

m. Key principles of guided reading

n. Reading journals 

nn. Possible Guided Reading ‘follow-up' tasks 

o. Searchlights with prompts (guided reading flyer)

p. Sunny’s reading lesson 

q. What should I teach during a ‘strategy check’?

r. QCA assessment areas and question starters 

rr Examples of questions for Rosie’s Walk and the Long Walk Home (rrr)

s. Developing Quality Discussion

t. The Guided Reading Lesson – prompt sheet from ALS module 1 

u. The Supported Reading Lesson – prompt sheet from ALS module 1 (fiction and non-fiction)

v. Steps for Establishing Guided Reading

w. The guided reading lesson – early level 

x. The guided reading lesson – level 2+

y. Possible independent reading activities 

z. Exemplar guided reading record sheets 
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